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ÅContext at Lincoln

ÅApproaches
ÅAsking questions

ÅWorksheets

ÅMaking Digital History

ÅActive Online Reading

ÅPeer Mentoring

ÅPedagogies:
ÅBeing active 

ÅCollaborating

ÅDigital methods and platforms





Context

Å2013-14: 70 UG historians

Å2016-18: 180-200+ students

ÅNow: 120-140 students

ÅDiversification of programmes

ÅParity of student (and staff) 
experience

ÅNew staff

ÅSupporting associate lecturers 
(PhD students/ ECRs)



Social bookmarking and 
questioning (2008-2009)

ÅL1 History students at Sheffield 

ÅFinding and annotating readings

ÅAsking questions

ÅImproved research skills

ÅPosing questions and:
ÅEngaging with sourcesΥ Ψƛǘ ƳŀƪŜǎ 

you think about what you're 
reading a lot more, and opens up 
the area of reading to different 
ǇŀǘƘǎ ƻŦ ǘƘƻǳƎƘǘΦΩ
ÅLearning from othersΥ ΨLϥǾŜ ŦƻǳƴŘ 

being able to see other people's 
questions helpful, as it brings up 
new points that I might not have 
ǇǊŜǾƛƻǳǎƭȅ ǘƘƻǳƎƘǘ ŀōƻǳǘΦΩ

J. Wood, N. Taha and A. Cox, SocialBookmarkingPedagogiesin
Higher Education: A ComparativeStudy, International Journal of
InformationSystemsin the ServiceSector, 6.1 (2014), 24-36.

J. Wood, Helpingstudentsto becomedisciplinaryresearchersusing
questioning,socialbookmarkingandinquiry-basedlearning,Practice
and Evidenceof the Scholarshipof Teachingand Learningin Higher
Education, 6.1 (2011) [online].

https://www.diigo.com/

https://www.diigo.com/


Worksheets 
(2013-present)
ÅGuiding questions with 

sources (or extracts) 
and other tasks

ÅPreparation for class

ÅAdjusted by level:
Åmore guidance and 

shorter sources at L1
Åscaffolding stripped 

away at L2 and above

ÅPreparatory, then work 
through in class

ÅStandardises student 
experience

ÅShifted online during 
pandemic

ÅDepends on the nature of 
the questions

ÅStudents need 
opportunities to feed 
back

ÅStudents like reading the 
thoughts of others (and 
sharing their own, a bit 
less)

ÅReplication of elements of 
the seminar environment



Online worksheets the 
first year (2020-present)

ÅAccessibility, interaction and engagement: Ψwe 
could still access sources and comment directly on 
them and our seminar leader replied. This allowed 
us to have a more detailed discussion and it gave an 
opportunity for people who are less inclined to 
speak in front of others to get engaged with the 
ǎƻǳǊŎŜǎ ƳƻǊŜ ǘƘƻǊƻǳƎƘƭȅΩ

ÅUnderstanding and confidence through reading 
ƻǘƘŜǊΩǎ ǘƘƻǳƎƘǘǎΥ ΨBy viewing what others had 
already written it allowed me to grasp the work 
quicker and made me feel more confident in my 
ŀƴǎǿŜǊǎΦΩ

ÅAccessibility, building a knowledge bank together: 
ΨLǘ ǿŀǎ ǎǘǊŀƴƎŜ ǘƻ ŎƘŀƴƎŜ ŀǘ ŦƛǊǎǘ ōǳǘ L ƭƛƪŜŘ ǘƘŜ 
different approach to learning and being able to go 
back to points other people made as well because 
ȅƻǳ ŎŀƴΩǘ ŀƭǿŀȅǎ ƎŜǘ ŜǾŜǊȅǘƘƛƴƎ Řƻǿƴ ƛƴ ŀ ǎŜƳƛƴŀǊΦ Lǘ 
ŀŦŦŜŎǘŜŘ Ƴȅ ƭŜŀǊƴƛƴƎ ƛƴ ŀ ǇƻǎƛǘƛǾŜ ǿŀȅΦΩ

ÅInteraction (with peers and tutors), understanding 
together: ΨL ŦŜŜƭ ƭƛƪŜ L ƘŀǾŜ ƭŜŀǊƴǘ ƻǘƘŜǊ ǇŜƻǇƭŜΩǎ 
views and ways of understanding the text, which 
allow you to see a different thought process. It is 
also really nice to get individual feedback, so you 
know if you are on the right track and where to 
ŜȄǇŀƴŘ ŦǊƻƳ ǘƘŀǘΦΩ

93% felt that annotation had helped their learning



Making Digital History (2013-16)

The approach

ÅOnline tool to make digital 
ΨƻōƧŜŎǘǎΩ ǘƻ ǎƘŀǊŜ όǳǎƛƴƎ ŀ ǘƻƻƭ 
called Xerte)

ÅLevel 1, 2 and MA 

ÅIndividual and group projects 

ÅCompulsory and optional use

ÅAll were assessed

Challenges

ÅUsing a new technology

ÅOffline problems transferred 
online: 

ÅWriting, presentation, 
groupwork

ÅDigital literacies?

https://www.xerte.org.uk/index.php?lang=en

https://www.xerte.org.uk/index.php?lang=en


The Medieval Mediterranean

ÅCore L1 module

ÅNumbers of students
Å2013-14: ca. 100

Å2014-15: ca. 130

ÅWork in groups of 3-
5 to produce a Xerte
object that teaches 
an audience (of their 
choosing) about a 
primary source we 
looked at in class

Competencies 2013-14
(n = 81)

2014-15(n 
= 90)

Team working

Ability to find anduse primary and 
secondary sources

Knowledge ofthe subject

Ability to present information in a concise 
and interesting way

Ability to use the Internetfor research

67

60

59

57

33

77

67

61

53

42



Do you think your creativity 
developed as a result of developing 

the artefact? 

It has allowed me 

to think in other 

formats than just 

an essay and made 

me think more 

about presentation 

Not really, I think the 

program was just 

complicated and wasn't fair 

that it was new and part of 

the assessment. Don't 

think that it was just me 

that felt this 

Thinking outside the box 

more. Making more of an effort 

to satisfy the audienceõs needs 

in creative/ interesting/ 

interactive ways 

Yes maybe, I 

could do a lot 

more than I 

expected 

Yes: 11

Somewhat: 11

No: 2



Active Online Reading 
(2018-present)

ÅL3 UG module

ÅStudents required to post 2-3 
online comments on weekly 
reading(s)in the Talis Elevate 
platform
ÅPoints of interest
ÅQuestions
ÅHow materials (and weeks) inter-

relate

ÅInformed/ structured seminars

ÅKnowledge bank 

J. Wood, M. East and H. Williard, Collaborative Annotation to Support 
{ǘǳŘŜƴǘǎΩ hƴƭƛƴŜ wŜŀŘƛƴƎ {ƪƛƭƭǎΣ ƛƴΦ {Φ Hrastinski, ed.,Designing Courses with 
Digital Technologies: Insights and Examples from History Education(New 
York: Routledge, 2022), 66-71.
J. Wood, M. East and L. Warriner-Wood, Reading online during lockdown: 
insights from History and Heritage, in M. G. Jamil and D. Morley, eds.,Agile 
Learning Environments amid Disruption: Evaluating Academic innovations in 
Higher Education during Covid-19 (Palgrave-Macmillan, 2021). 


