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* Chapters 1-5 are intended as a stimulus for , " h
promoting informed discussion about the ! '
discipline and its potential, alternative and
possible future directions. CO.

* Chapters 6-19 ask us to consider how &
current practice in schools has been arrived
at and is being influenced at present, and
encourage us to question how practice
might change in the future.

e Chapters 20-24 provide discussion of the
opportunities and challenges that ;
professional development, through being b?_Ok of ( G/
part of a geography department and wider ~eography v o ey

geography community, can present.
The Promise of Geography
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&= e 1. Better use of evidence and enhanced criticality

Geagraphical «or Science Education

Assaciat

What is the evidence underpinning CriﬁcaIThinkingforx eqU|p pupils W|th the knOWIedge and Skl”S they

Achievement?

The Critical thinking for achievernent programme provides free CPD for primary and d
secondary teachers of geography and science, to strengthen teachers’ subject knowledge n e e
and build confidence and capability in curriculum planning and teaching.
The GA/SSAT Connecting Classrooms (2015-18) programme found that critical thinking
through a subject lens significantly increased teacher knowledge and understanding, and
demonstrated positive impacts on teacher confidence and expertise, pupil engagement,
attainment and progress. In particular:

2.

* The plan-do-review structure helped teachers to apply CPD learning in their own
classroom, review the impact on students’ progress and achievement, share pedagogy

Subject-specific CPD raises teaching quality most
N g g ot k- S O effectively:

phase/department/school level. Peer networks helped secure teacher commitment to
change practice ‘in the presence of others’, a benefit supported by behavioural
psychology*
e As a result of the CPD, the great majority of teachers described:
o significant impacts on their pupils’ learning; as they applied critical thinking concepts
and pedagogy through their subject teaching, they particularly noted improved levels
of understanding and achievement. 3 .
o improvements in pupils’ engagement, together with confidence and motivation to

Sustained, collaborative enquiry through teacher
RSO S PO onsmom e O networks is impactful, particularly when

thinking for pupils, the impact of subject-focused CPD on raising standards, and the benefits
of teacher networks:

it il AR R supported by external expertise:

knowledge and skills they need

» EEF cites extensive evidence’ for the impact of metacognitive routines, induding
independent thinking, criticality and use of evidence. EEF suggests these ‘high impact,
for very low cost’ approaches are applicable to science education and more widely.

* Willingham? found successful critical thinking programmes embed critical metacognitive . . ]
strategies into subject curricula and allow time for teacher practice, making critical ( G e O g ra p h I C a I AS S O C I a t I O n 2 O 1 9 )
thinking more likely by placing methodologies within appropriate contexts. ’

« A group of Cambridge academics' argues that critical thinking delivered through robust
pedagogy and applied in subjects has a positive impact on attainment.

? EEF Metacognition toolkit
? Willingham 2007
+ Cambridae Assessment 2010

The Promise of Geography
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Professional Development 2019-20

Figure 7:
Origins of and
priorities for
professional
development,

Geography department:

Name :

Professional development priorities for Year

Priority 1-
Priority 2-

Priority 3-

Questions

Notes

Where have your
PD priorities
originated?

What is the focus
of each PD
priority?

What is the
current situation
and why?

Want are the
intended
outcomes for
your PD?

What approaches
will be used?

What time scale
and review dates
will be set?

How will the
impact of the PD
be evaluated?

Short term. Mid-
term and long
term?

Geography department:

Name:

Professional development priorities for year:

Priority 1:
Priority 2:
Priority 3:

originated?

What is the focus of each

PD priority?

What is the current situation

and why?

What are the intended
outcomes for your PD?

What approaches will be used?

What time-scale and review

dates will be set?

How will the impact of the PD
be evaluated in the short, mid

and long term?

Where have your PD priorities

National priority, curriculum change, whole-school focus, inspection
feedback, Awarding Body focus, observation feedback by line manager/SLT/
colleague, self-review, annual review meeting, performance management,
appraisal, promotion, seeking promotion/new role, collaborative project,
network meeting, personal interest, reading research, doing research,

Student performance, student wellbeing, student indusion, departmental
focus, area of responsibility, whole-school theme/approach, individual
dass, group of students, teacher performance, aspect of teaching
(generid/subject-specific), teacher use of assessment, teacher subject
expertise, teacher subject knowledge.

National agenda, policy change, school organisation, faculty or
departmental structuring, roles and responsibilities of self and colleagues,
changes to curriculum or pastoral system, school reorganisation, change
to spedifications, change to school policy, new role, lack of experience or
expertise in an area, experience of expertise in areq, restricting of school
day, rooming or timetable.

Improved student engagement, improved student attainment in GCSE/
GCE, increased take-up of subject at GCSE/GCE, improved level of teacher
performance, reduction in student misbehaviour, updating of teachers’
subject knowledge, renewal of scheme of learning.

Formal/informal, in-school/extemal support, whole-school Inset,
departmental meetings, additional PPA time, observations, coaching,
mentoring, self-guided leaming, collaborative network, research, visits
to other schools, attending courses, online courses,

Weekly, termly, half year, end of year, review dates set within a longer
two- to three-year period for ongoing professional development.

Written evaluative statement of activity, written report, self- and peer-
leaming, journals, teacher blog, student questionnaires/interview/focus
groups (pre- and post-activities associated with PD), observation notes/
video, peer-review of videos, scrutiny of students’ exercise books/online
leaming logs, learning walks by SLT, student voice, students as co-
researchers, school records of students behaviour/engagement/attainment.

Hill, J. and Jones, M. (2017) Professional Development in Jones, M. ed. (2017) The Handbook of Secondary Geography Sheffield: GA.

The Promise of Geography
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‘There is no single history of 'geography’, only a bewildering variety of different, often competing versions of the past’
(Heffernan, 2009, p. 3)

Regional Geography

Spatial/ Quantitative Revolution (Spatial/Models/Index of ...)
Humanistic welfare-oriented (social inequalities, development)
Issues based approaches

National Curriculum (1991 — 2013)

The Promise of Geography
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13.

OXFORD LOCAL EXAMINATIONS
General Certificate of Education
Ordinary Level

Summer Examination, 1980

N 4511 Wednesday, 11 June
(ii) North America (Canada and the Continental United Slatex) (Questions 13-18),
Either, (o) Select an important conurbation in the U.S.A., and (i) draw a sketch map to show

s extent, {ii) give reasons for its development, and (iii) give reasons for its carrent industrial
and commercial importance. 4, 6, 8]

Or, () Compare New England with that part of the Great Lakes industrial region located
within the US.A,, under the headings (i) raw materials and sources of energy, and (ii) markets

and communications. 19, 9]
( )W) \
} ) o lpeyp Ay L OCH 1
X 1) e ds W A |G 14. (i) Name two areas in Canada where dairying is important, and explain how natural conditions
‘ Phancip i ng. W have favoured this activity. [6]
\ . Pl A€ B pres =5 (i) Name two arces in Canada where fruit growing is an important uctivity, and show the
LN e \Woshwiglot! AT V. Naonuy pE= \f T W advantages and disadvantages of each area for fruit growing. |6]
\ { YA v \ YO A ' > \
), 1\ Nev LS5 SheE  BNPETE ) \. ik 2 P (i} Compare the North-West Atluntic fisheries of Cenada and Now England with those of
| y ) oA P T CEsSY British Columbia. (6]
Lo ,K' oY : \ "L:A b ; AR ‘-._,;'v\.‘.\"\
% {\ i\\ : A 0. \ e o 15. Either, (a) Answor three of the following:
\ \ g N WA ; - \ ( \
\ VR (" futk AT l W & T (i) In what ways has glaciation shaped the landscape of North Ameriea ?
N ) B Po§ % W ikl ol (ii) Scloct two areas or features in North Ameriea resulting from glaciation and explain how
C L ‘ ATHARTH i Ve \ A they have affected man’s way of life.
Wl ‘|/ ) i CRAN WPV TR Y v ? \ ! (iif) Explain why the Appalachians can be deseribed as “impoverished nplands with pockets of
. 7. 4 i wealth',
/ 5 \ AECH 1A \cx . g S : : 7
; y Ty \ V) ' K Eh (iv) Why have the Great Plains enjoyed periods of wealth alternating with disaster? [6, 6, 6]
A\A' AR ER \ \ el -
<ol e (o \ e ) Or, (5) (i) Why ix environmental pollution a parficular problei i the USA 7 3]
5 Qb Al 2, L ol e (i) Give an account of the pollution of atmospliere, water and the urban environment
= ; o o \ e \ in the US.A, [3,3, 3]
- . BER S = W ek (i) Briefly describe how these types of pollution are being combated. [6]
¥ ‘ \
VALY
\ Q' A 3 O v < i
1 ‘ AL
| ( { : ;\ YA \\ ‘ \‘ g \ \ N \l s 80 A 107 Turn over.
g ‘ vt NG e \ ¢ W ‘\\* \v Y a
\ \ L \}‘i"'\( ¥ csva \ L) \"-n B
5 A . UL TS
\ PR SO R Q Sy
« L LOWTIvS Ay \ 2L ‘L'»’ LA \ " : e
l\ as \..‘\ d \ ) \\‘ \i_\\\' el | \
! ) Lk vp & ) X
\)\‘\,p oS (h\\\ : \ur\t Lowans €0 \' GAsAa =
Aole Ve AL ) \ -
whaove  PEAt L v
iy ‘”‘( [ \\ ‘,\h'\ L ‘1\ '

e A il

‘gaily to immature children to be memorised, quite oblivious of the fact that what they _
The Promise of Geography

memorise...can mean mighty little of geography’ (Fairgrieve, 1936, pp. 6-7).
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“With 1 in every 14 of the population i
caught up in this ‘inner city’ struggle of
deprivation it has become one of the most
serious manifestations of geographical
inequality in Britain.”
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tAIR [RADE

BROADSHEET |[aE iy i o el or il g e L
INSIDE THE BODY SHOP |

Rl TRADES BY THESE ||

PRINCIPLES:

1 TRADITIONAL

- CRAFTS We respect the environment.

Y75

KEY STAGE 3 GEOGRAPHY THE TROPICAL RAINFORESTS
A LETTER TO THE PRIME MINISTER

To th il
Over the past few weeks you have been stdymg the tropical rainforest, You now
have the chance to show what vou have learned!

What to do

You are to write a letter to the Prime Minister, telling him of your concerns about
tropical rainforest. You can then ask what the Govemment intends to do about the
problems you have described.

Kingsfield School

Brook Road, Kingswood
Bristol, BS15 4JT
Tel.no.01454 866538 / 866539

Dear. Mr Blair

I am writing to tell you about the alarming rate at which the
worlds Rain forests are being destroyed. | have made a survey that
shows if we carry on at this present rate of destruction we will have
no Rain forests left by the year 2026 so, by the time I'm 38 my
children may ask me "what is a Rain forest",

Rainforest timsline 2000 ~2025 -~ | The graph to the left
ey - shows the rate at
: : ' s which the rain forest
e is being destroyed. If
o current trends
. continue, by the year
2026. most of the
world's rain forest

wtage of Rainfores ! Un-touc hed
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1988 Education Reform Act
- language of key stages, levels, programmes of study,
centralised control of curriculum, a National Curriculum.

w t

Departmen
for Fducation

Geography | The national

curriculum in
England

Framework document

: e 3 and attainment target wil
v ‘ 2 O O 7 July 2013
The National Curriculum for England www ne uk
in the National Curriculum o et ] Gt sy
England m

Key stages 1-3
Lt

EDUCATION

Geography

The Promise of Geography
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How does this take
the learner beyond
what they already
know?

Student experiences,
motivations, learning

Teachers’pedngogic
choices and
performance

\

\

( Underpinned by

Key Concepts J

Learning
Activity

Geography: the subject
discipli

hinking
Geographically

Figure 9.1 Curriculum making (see Lambert and Morgan 2010, p. 50; see also www.
geography.org.uk/cpdevents/curriculummaking.

| . - )

The Promise of

Geography
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1997-2010 Personalised learning, Learning to Learn, learning styles, Growth mindsets

Lucas (2001) suggests five Rs (Readiness to learn, Resourcefulness, Resilience, Remembering and
Reflectiveness).

Claxton four Rs (Resilient, Resourceful, Reflective and Reciprocal)

highlights effective learners as : curious, adventurous and questioning; resilient, determined and
focused; open-minded, flexible, imaginative and creative; critical, sceptical and analytical; both
methodical and opportunistic; reflective, thoughtful and self-evaluative; keen to build on their
products and performances and collaborative but also independent (Claxton, 2007, p.117).

2000s Fixed and Growth MindSets
With many schools applying the principles of the theory of ‘Fixed’ and ‘Growth’ Mindsets Dweck
(2015) revisited her work.

A ‘Growth Mindset’ equating this with effort alone was a common misconception and while
important pupils developing a range of learning strategies is required for improving learning.

The Promise of Geography
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How does this take —
the learner beyond nt experie g
what they already otlvattons Iearnln Activity
know?

Teachers'pedrgogic ‘ /

choices and LN\ Geography: the subject

performance — discipli

\

\

( Underpinned by

Key Concepts J \//

hinking
Geographically

Figure 9.1 Curriculum making (see Lambert and Morgan 2010, p. 50; see also www.
geography.org.uk/cpdevents/curriculummaking.
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o

' rEfJ‘ dy/ /‘
The study of geography\'stimulates}an interest !m “\’j
in, and a sense of wonder about, places and | mab®. 7
helps make sense of a complex and .
dynamically changing world. It explains how
places and landscapes are formed, how lleels )
people and environment interact, and how a  [=a%s
diverse range of economies and societies are [

interconnected Tt builds on pupils"own ) 5 ﬁ;f;}
experiences)to investigate at all scales from H,[/ms ,
e personal to the global. “ji%m
Geographical enquiry encourages [questioning, {p @W}}
investigation and critical thinking about[ iSsues) | Qf—m

affecting the world)and people's lives, for the /;# v%t&m’
present and future.[FieldworK)is an essential %L
element of this.[Pupils Tearn to think spatially Z'C /

yﬁfwrw,’:
using maps, visual images) and/new sueh a5
technologies,)including geographical jmau Guth

information systems, to obtain, present and
analyse information. Geography inspires
pupils to become global citizens by exploring
their own place in the world, their values and
responsibilities to other people, to the
environment and to the sustainability of the

planet. o )
S s O P ) A ™~ X

(/u (=

Q_i«(.,,m: FlcC /‘U\Klg) 1 'Q/Q /\; o
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Student voice and choice

[#/Figure 8.1 Degrees of teacher and student choice and voice.

ifeacher—led <= c0-constructed <= Student-led

Choice of curriculum theme/topic/issue/skill

(Why 1s this being studied?)

Curriculum theme/topic/issue

(What 1s being learned?)

Theme/topic/issue starting points

(What do students already know about this?)

Approach to teaching and learning

(How are students learning?)

Group work, pairs, individual

(With whom are students learning?)

Range and type of resources

(With what are students learning?)

Site of learning

(Where 1s learning occurring?)

Outcome/s

(Through what do students show what they have learned?)

Assessment

(How and by whom will students’ learning be assessed?)

Progression

(What will students learn next?)

. ok ol

The Promise of Geography
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The promise of geography in education®
S A GEOGRAPHY
explaining.

Look at the photograph. It is Royston Heath, south
Cambridgeshire, taken from a field near the village of
Litlington. It is a beautiful late autumn afternoon, and
we are looking towards the southeast

The boulder clay soil has been ploughed (it looks quite
dry at the end of the summer) and prepared for
sowing. Beyond the recently ploughed field, winter
wheat seems already to be growing. On the skyline
there is beech woodland - typical for a chalk
escarpment in the south of England (look at its dry
valley pointing to us). Some of this has been ploughed in the past. Some of this land may have
been ploughed almost continuously for a thousand years or more; much of the Heath is
common land and has been grazed by sheep for even longer. Indeed, amongst the greens and
bunkers of the golf course (just out of view) are iron Age burial mounds, further evidence of a
long history of human occupation. Royston itself is at the crossroads of icknield Way and
Ermine Street, a legacy of Roman occupation, and to this day the Coach and Horses public
house stands at the town centre.

The derelict building evidences more recent history - it was part of the US airbase established
during the Second World War. East Anglia is littered with such remains (and still has several
active military bases). Recently the remains of a person were found in this building - a lonely
wanderer who had been using it as a shelter. He wasn't discovered for days: people who live in
the villages around here usually get from ‘a’ to ‘b’ in their cars, "insulated’ in some ways from
the countryside — and much else besides.

The car may be returning from the nearby Tesco with the weekly shopping to a suburban
lifestyle, albeit in a 'village'. Between us and the chalk escarpment, but concealed from view,
are a dual carriageway and an electrified rail line which links Cambridge to London in around 45
minutes. It is hard to tell from this serene landscape, but the area is one of great development
pressure. House prices are well above the national average. The trains are packed at peak times
- and are expensive. A bypass (which is where the supermarket is located) has relieved the
Royston crossroads bottleneck, and suburban estates are expanding rapidly.

* For a fuller discussion of the 'geographical approach' outlined here, see Lambert, D. and Morgan, J. (forthcoming)
Teaching Geography 11-19: o conceptual approoch. Milton Keynes: Open University Press.

wuiw.geography.org.uk/adifferentview
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Figure 9.1 Curriculum making (see Lambert and Morgan 2010, p. 50; see also www.
geography.org.uk/cpdevents/curriculummaking.

the learner beyond T Sjudent experienegs, Learning
what they already otivations, learnin: Activity
know?

discipli

Geogrxhy: the subject Q

hinking
Geographically

O s

O

<
[P, &

The Promise of Geography



Annual Geography Conference Thursday 27" June, 2019

UWE
Bristol

University
f the

S5  'The benefits of belonging’ With these changes come three important pedagogic considerations: a ‘knowledge-
rich” curriculum, whole-class teaching and teacher-led instruction’
(DfE, 2018, pp. 4-5)

ATV

Degartment a) A knowledge-rich curriculum [...]emphasises knowledge to be
remembered and constantly built upon, not merely encountered and
fleetingly experienced.

b) Whole-class teaching ensures that each and every child is taught all

Grants to pilot of the core curriculum content, in contrast to some differentiated
curriculum teaching that can narrow the curriculum for lower attaining pupils
programmes in and work against social mobility. Whole-class teaching continues to
science, history and be successful in achieving both high standards and high equity in
geography jurisdictions in the far east, including the mastery approach in
Specification of requirements mathematics where all pupils master key content before they move

on to more complex material.
July 2018
c) Teacher-led instruction: Studies have shown that students who have
been taught through teacher-led instruction perform at least as well or
outperform their peers who were taught using an enquiry-based
approach. This is also highlighted in the PISA 2015 study , where
researchers found that teacher-led approaches in science were
associated strongly with pupil success in contrast with more enquiry-
based or ‘child-centred’ approaches The Promise of Geography
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Quality of education

QfStEd 26. Inspectors will make a judgement on the quality of education by evaluating the
el i extent to which:
The education inspection framework Intent

Framework for inspections carried out, respectively, under section 5 of the Education
Act 2005 (as amended), section 109 of the Education and Skills Act 2008, the ® leaders take on or construct a curriculum that is ambitious and designed to

e give all learners, particularly the most disadvantaged and those with special
educational needs and/or disabilities (SEND) or high needs, the knowledge
and cultural capital they need to succeed in life

The education inspection framework sets out how Ofsted inspects maintained

schools, academies, non-: schools, further educati d i i i

B R R e m the proy»der‘s cum.culum is coherently plgnned and sequen;ed towards
cumulatively sufficient knowledge and skills for future learning and
employment

® the provider has the same academic, technical or vocational ambitions for
almost all learners. Where this is not practical — for example, for some
learners with high levels of SEND — its curriculum is designed to be
ambitious and to meet their needs

® learners study the full curriculum. Providers ensure this by teaching a full
range of subjects for as long as possible, "specialising’ only when necessary
Implementation

®m teachers™ have good knowledge of the subject(s) and courses they teach.
Leaders provide effective support for those teaching outside their main
areas of expertise

B teachers present subject matter dearly, promoting appropriate discussion
about the subject matter they are teaching. They check learners’

Published: May 2019 understanding systematically, identify misconceptions accurately and y
Reference no: 190015 e o provide clear, direct feedback. In doing so, they respond and adapt their
Commas o e com TS teaching as necessary, without unnecessarily elaborate or differentiated
approaches
intent [...] implementation [...] Impact - i
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England

Ofsted
raising standards
improving lives

The education inspection framework

Framework for inspections carried out, respectively, under section 5 of the Education
Act 2005 (as amended), section 109 of the Education and Skills Act 2008, the
Education and Inspections Act 2006 and the Childcare Act 2006

The education inspection framework sets out how Ofsted inspects maintained
schools, academies, non-association independent schools, further education and
skills provision and registered early years settings in England.

Published: May 2019
Reference no: 190015

10 chearer communicaton

Corporate member of

P Engin o
ko

el o)

intent [...] implementation [...] Impact

ofsey

® over the course of study, teaching is designed to help learners to remember
in the long term the content they have been taught and to integrate new
knowledge into larger concepts

® teachers and leaders use assessment well, for example to help learners
embed and use knowledge fiuently or to check understanding and inform
teaching. Leaders understand the limitations of assessment and do not use
it in a way that creates unnecessary burdens for staff or learners

® teachers create an environment that allows the learner to focus on learning.
The resources and matenials that teachers select — in a way that does not
create unnecessary workload for staff — reflect the provider's ambitious
intentions for the course of study and dearly support the intent of a
coherently planned curriculum, sequenced towards cumulatively sufficient
knowledge and skills for future learning and employment

B 3 rigorous approach to the teaching of reading develops leamers’ confidence
and enjoyment in reading. At the early stages of learning to read, reading
materials are dosely matched to learners’ phonics knowledge

Impact

® learners develop detailed knowledge and skills across the curriculum and, as
a result, achieve well. Where relevant, this is reflected in results from
national tests and examinations that meet government expectations, or in
the qualifications obtained

® learners are ready for the next stage of education, employment or training.
Where relevant, they gain qualifications that aflow them to go on to
destinations that meet their interests, aspirations and the intention of their
course of study. They read widely and often, with fluency and
comprehension.

e o
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‘teachers and schools must engage energetically and critically
with the purposes of education and with questions about what
to teach as well as how to teach’

We note: through its concept of ‘curriculum making’, the GA

argues that teachers play a pivotal role in ensuring that the

curriculum engages children and young people in a ‘lifelong

conversation about the earth as the home of human kind’ (A

Different View, p.5) and that to achieve this, teachers —

regardless of the age group they teach — need to hold three

considerations in balance at all times:

- the lives and curiosities of learners;

- the geographical content of lessons (what they are
teaching);

- choices and decisions about how to teach;

<

Geographical
Association

Education inspection framework 2019: inspecting

the substance of education

I'he Geographical Association's response (April 2019)

Proposal 1

To what extent do you agree or disagree with the proposal to introduce a ‘quality of
education’ judgement?

Strongly Agree Neither agree | Disagree Strongly Don’t know
agree nor disagree disagree

The Geographical Association (GA), the subject association for teachers of
geography, supports the introduction of a new ‘quality of education’ judgment. Since
part of Ofsted's strategic mission is to be a force for improvement in education, it
also urges Her Majesty’s Chief Inspector to ensure that:

inspectors are sufficiently well trained to reach an informed judgement about the
quality of the geography curriculum, including aspects of curriculum
implementation such as good subject knowledge. This is, unfortunately,
something too few inspectors are currently trained to do;

inspectors take account of the school's context and that of its learners in
reaching judgements, so that schools serving sodally and economically deprived
communities receive the same recognition for their achievements as schools in
affluent areas;

Ofsted analyses the national picture of subject specialism and plays its role in
identifying the issues, rather than limit its work to judging individual teachers for
lacking the requisite subject knowledge or subject leaders for the support they
provide to colleagues;

Inspection judgements around quality of education, whilst distinguishing
curriculum content from pedagogy, take account of the fact that children and
young people do not develop knowledge, understanding and skilis directly from
curriculum plans or intent, but through the way teachers implement the
curriculum. This process rests both on the curriculum and pedagogical
knowledge and thinking of the teacher;

Geographical Association, 160 Solly Street, Sheffield S1 48F. Tel: 0114 296 0088, www.geograply.org. uk

(harity No. 1135148; Campany No. 07139068
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7 d do f h Education inspection framework 2019: inspecting
ts structure and content must do rar more than thssikstancs ot adication
faCI I Itate success In teStS an d €Xamin atlo n S’ Im po rta nt I'he Geographical Association's response (April 2019)
though this is for life chances, further study and Proposal 1
employment. Instead, the curriculum must enable e L S S Y T e
children and young people to think independently and Swngly [Agee | Netrag [Diagree [ Swongly | Dok
agrec nor disagrec Sagrec
systematically, to discern the reliability of knowledge . \ a o g 0
a n d a rg u m e nt a n d to Iea rn h OW to m a ke th ei r Own The Geographical Association (GA), the subject association for leavchers of
choices about how to live! ;395?%'}!;%”-2 ZEZTJS.Z m;h‘::”?é : f&i“é'ﬁ%‘;&ifé’i"ﬁ‘:ﬂi';ﬁa,S.l"“
also urges Her Majesty’'s Chief Inspector to ensure that:
. mspgecxors are sjufﬂ::ylemly well ua?:ed to reach an informed judgement about the
. . quality of the geography curriculum, including aspects of curriculum
‘We propose these ideas as being more useful than ok i g (1 St e, W cpu e
imprecise notions of the cultural capital needed to " el dooneti: ool sk serdr sy i) R i
( d i n I i fe Iy c;«;nmt:nmes receive the same recognition for their achievements as schools in
S u cce e ' o Ofsted analys.es the national picture of subject specialism and plays its role in
identifying the issues, rather than limit its work to judging individual teachers for
lacking the requisite subject knowledge or subject leaders for the support they
provide to colleagues;
. * Inspection judgements around quality of education, whilst distinguishing
'[...] but through the way teachers implement the S o P ko e P
curriculum. This process rests both on the curriculum AN Thi it i Bl o 8 etk Sd e
. . . knowledge and thinking of the teacher;
and pedagogical knowledge and thinking of the teacher’ ~ :
(GA, 20 1 9, p . 1 ) Geographical Association, 160 (s)owlsur«,“s;;r]rxga 48F. T:!: gx}llmooea www.geography.oeg. uk
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Policy matters ' The marginalisation of imagination

O
Teacher workload N S . .
and Mokng et oo ‘Assessment is an essential component of any

:ﬁﬁ"ﬁ:&: grttma b purposeful geographical education but there is a
danger that it will lead to reductionist approaches
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5 mcomunendat o s e %
b el
3 i Iaregeeest, workhoad
o the secrumtment aeef ssmantion of ssachees of
gronaply aee matiens of (owieg (encen.

g, e Sk in which examination and tests come to dominate
o e perpenes o deta cobection and anpts e v pefmion

- the curriculum. It is all too tempting to teach to
Eimmn, | Sweeee the test, either consciously or unconsciously,
particularly given the current emphasis on league
tables, compliance and accountability. In these
circumstances creativity and imagination tend to
be marginalised’ (GA, 2019)
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Figure 9.1 Curriculum making (see Lambert and Morgan 2010, p. 50; see also www.
geography.org.uk/cpdevents/curriculummaking.
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Discourse of Neuroeducation, Cognitive load theory - applied to classroom
practice e.g. knowledge organisers, interleaving, daily reviews

MAKING
GOOD

LW PROGRESS?

The future of Assessment for Learn

Poracey

"n wees \l“\‘\'

Tom Sherrington

-« o | ROSENSHINE'S

make it stick PRINCIPLES IN ACTION

*

The Science of Successful Learning \

Peter C. Brown
Henry L. Roediger 111 ‘
Mark A. McDaniel
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Tom Sherrington

ROSENSHINE'S
PRINCIPLES IN ACTION

The Principles of Instruction

1. Daily review.

2. Present new material using small steps.
3. Ask questions.

4. Provide models.

5. Guide student practice.

6. Check for student understanding.

7. Obtain a high success rate.

8. Provide scaffolds for difficult tasks.

9. Independent practice.

10. Weekly and monthly review.

1 will use the four strands structure for the guidancs that follows. But first, I'd like to explore why the 'Principles of Instruction” pamphlet is receiving such an enthusiastic response. Thers are several r2azons:

Four strands

Sequencing concepts and modelling
2. Present new material using small steps.
4. Provide models.

8. Provide scaffolds for difficult tasks.

Questioning
3. Ask questions.
6. Check for student understanding.

Reviewing material
1. Daily review.
10. Weekly and monthly review.

Stages of practice

5. Guide student practice.

7. Obtain a high success rate.
9. Independent practice.
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THE PRINCIPLES OF INSTRUCTION

TAKEN FROM THE INTERNATIONAL ACADEMY OF EDUCATION
Thiz poster is from the woek of Barak Rosenshine who based these ten prnciples of instruction

and suggested classroom practices on

w resaarch on how the brain acquires and uses new information
= research on the classroom practices of these teachers whose students show the highest gans
= findngs from studies that taught learning strategics 1o students.
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Daily reviow = an important component of instruction. It helps
strengthan the connections of the materil leamed. Automatic
recall frees working mamary for preblom solving and craativity.

The mest successul teachers spend mora than half the cass
time lacturing, demonstrating and asking ques tions. Questions
allow the teacher to determine how well the matarial & learmed.

Students need addtional time 1o rephrasa, elaberate and
summarise now material in order to stere it in their long-term
mamory. Mere successiul teachers built in more time for ths.

A succass rate of arsund B0% has boon found to be optimal,
showing studonts are learning and also being challenged.
Bettor teachers taught m small steps followed by practice.

B

Indopendant practice produces ‘overlearning’ — a necessary
process for new material to be recalied autematically Ths
ensures no overioading of students’ werking memery.

Coyzh

T Nl

Ourwerking mamery & small, only handling 2 fow bits of
informatien at once. Avend its ovorload — present new material
in smalisteps and proceed enly when first steps are mastered.

Students need cognitva support te halp them learn how to
solve problems. Modelling, worked axamples and taachar
thinking out loud help clarify the specific steps involred.

Loss successful teachers mersly 2sk “Are there any questions 7™
No questions are taken to maan ne probloms. Falsa.
By contrast, more successful taachers chock on all students.

Scafiolds are temporary supports to assist Inamiarni?:gcan
indude medalling, teachar thinking aleud, cuac
checklists. Scaffolds are part of cognitwe apprenticeship.

10
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1 1

Tha effort invelved in recalling recantly-learmed matenal
embods it in long-term memary. And the more ths happens,
the asior & & 1o connect new matersl to such prier knowledge.




{9 Home l} Moments
b B

Q Notifications

B Messages L 4

Q 2 11 40 Qm B
T_'l Mason Davies Retweeted
Mark Enser @ @EnserMark - Sep 12 v

Everyone is talking about Rosenshine but how does it look in practice? Here is my
attempt to answer that question in our school blog.
Love to hear how it looks in your classroom.

CEE Wl 'Icz:_hr - o S 5= L sue
\WMINE = D & = LJ |o“§§tﬁcfj '§E§Ex/
GINGIEON &5 Ex AMINE £ 2 oot S Yook EN

LEARN

; RESEARCH o

ERIMENTATION EXAMINA
SCAN L = 1 x MISS,
on O = O EXPER/

METHOD
5 TEAC

/N S T EXAMII

e

HING
JATION 2%

DOM OREF : PERIMENT WIS
ICE ¥ X O O  r P25 m PRACT
w ¥ }— o ) P~ EDAC

Putting theory into practice

| love a good teaching and learning book, as anyone who has popped into
my classroom or tried to find something on my desk can attest. | also reall...

heathfieldieachshare.wordpress.com

Search Twitter

#4pmFinish

- @ CD

Work smarter so you have more time to

do the things you love
Promoted by Red Bull UK

#FridayFeeling

Met Office is Tweeting about this

Rovers
2.338 Tweets

#friyay
8,964 Tweets

#FridayMotivation

18K Tweets
#IDEAL2018

Channel 5
Big Brother axed by Channel 5

Big Brother

21.9K Tweets
#Rainbowlaces

Electoral Commission
4 958 Tweets

© 2018 Twitter About Help Center

Privacy policy Cookies Ads info

Terms




Heathfield Teach Share Blog

Home  Bright Spots Contact

§)) Follow Heathfield Teach Share Blog [i¥)

Putting theory into
p ra Ctl Ce Blogs | Follow

Clio et cetera

HCC Ped Team / April 22 2018 )
magpiedpedagogy.wordpress.com/

Class Teachin

language: a feminist quide

Teaching it Real
Heathfield Teach Share Blog

The Daily Post

The WordPress.com Blog

Categories

Attitudes to Teaching

Back to Basics

Challanna



By BARAK ROSENSHINE

his article presents 10 research-based principles of

instruction, along with suggestions for classroom prac-

tice. These principles come from three sources: (a)

research in cognitive science, (b) research on master
teachers, and (c) research on cognitive supports. Each is briefly
explained below.

A: Research in cognitive science: This research focuses on how
our brains acquire and use information. This cognitive research
also provides suggestions on how we might overcome the limita-
tions of our working memory (i.e., the mental “space” in which
thinking occurs) when learning new material.

B: Research on the classroom practices of master teachers: Mas-
ter teachers are those teachers whose classrooms made the high-
est gains on achievement tests. In a series of studies, a wide range
of teachers were observed as they taught, and the investigators
coded how they presented new material, how and whether they
checked for student understanding, the types of support they
provided to their students, and a number of other instructional
activities. By also gathering student achievement data, research-
ers were able to identify the ways in which the more and less effec-
tive teachers differed.

C: Research on cognitive supports to help students learn complex
tasks: Effective instructional procedures—such as thinking aloud,
providing students with scaffolds, and providing students with

models—come from this research.

Barak Rosenshine is an emeritus professor of educational psychology in the
College of Education at the University of Illinois at Urbana-Champaign.



In the classroom

The more successful teachers provided for extensive and success-
ful practice, both in the classroom and after class. Independent
practice should involve the same material as the guided practice.
If guided practice deals with identifying types of sentences, for
example, then independent practice should deal with the same
topic or, perhaps, with a slight variation, like creating individual
compound and complex sentences. It would be inappropriate if
the independent practice asked the students to do an activity such
as “Write a paragraph using two compound and two complex
sentences,” however, because the students have not been ade-
quately prepared for such an activity.

Students need to be fully prepared for their independent prac-
tice. Sometimes, it may be appropriate for a teacher to practice
some of the seatwork problems with the entire class before stu-
dents begin independent practice.

Research has found that students were more engaged when
their teacher circulated around the room, and monitored and

The best way to become an expert
is through practice—thousands of
hours of practice. The more the
practice, the better the
performance.

17 Principles of
Effective Instruction

The following list of 17 principles emerges from the research
discussed in the main article. It overlaps with, and offers
slightly more detail than, the 10 principles used to organize
that article.

Begin a lesson with a short review of previous learning.

Present new material in small steps with student practice

after each step.

Limit the amount of material students receive at one

time.

Give clear and detailed instructions and explanations.

Ask a large number of questions and check for

understanding.

Provide a high level of active practice for all students.

Guide students as they begin to practice.

Think aloud and model steps.

Provide models of worked-out problems.

Ask students to explain what they have learned.

Check the responses of all students.

Provide systematic feedback and corrections.

Use more time to provide explanations.

Provide many examples.

Reteach material when necessary.

Prepare students for independent practice.

Monitor students when they begin independent practice.
-B.R.

(Rosenshine, 2002, p.19)
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4. How can we become more research literate?
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1. What does the abstract tell
us?

-context

-methodology

-methods

-sample size

-purpose

-outcomes

-reliability, validity and
generalisability

2. What questions does this
raise for you in the context of
becoming a teacher?

The diffusion of the learning pyramid myths in academia: an
exploratory study

Kare Letrud? {2 and Sigbjern Hernes®

3Department for Social Science, Lillehammer University College, Lillehammer, Norway; PLUC Library,
Lillehammer University College, Lillehammer, Norway

ABSTRACT KEYWORDS
This article examines the diffusion and present day status of a family of Misconceptions; retention;
unsubstantiated learning-retention myths, some of which are referred learning modalities; models

to as ‘the learning pyramid’ We demonstrate through an extensive
search in academic journals and field-specific encyclopaedias that
these myths are indeed widely publicised in academia and that they
have gained a considerable level of authority. We also argue that the
academic publishing of these myths is potentially harmful to both
professional as well as political deliberations on educational issues,
and therefore should be criticized and counteracted.
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- What is geography? ( learning about..learning to ...)
- How can we learn geography? ( learning through...)
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